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LANGUAGE ARTS PARADIGM SHIFT  

CALL FOR NEW METHODS 

Researching the educational literature reveals a broad need for new methods. theExact Word, both 
a company and a methodology, offers a new method and a genuine paradigm shift.  In several 
respects, the English-speaking world has a communications crisis.  This crisis includes the need for 
skills mastery in addition to the need for critical thinking. Plaguing many students and adults as 
well, the sense of not fully understanding the 
scope and depth of how English works affects 
their confidence and their futures.  Feeling that 
they cannot use language well enough to realize 
their fullest abilities reaches across the 
curriculum and professional workplaces alike. 
And this disappointment says nothing of lost 
enthusiasm and motivation, or the lost 
opportunity to change wide-spread drop-out 
rates.  Worst, failed expectations also diminish 
the belief that schools can make assessing good 
writing a more universally objective process.   

THE PRICE PAID 

The money spent for writing remediation alone 
indicates the breadth of the problem, a problem 
that The Aspen Institute addressed. Private 
industry spends $3.1B annually and state and 
local governments $221M annually on 
remediation.  According to Steve Graham and Karen Harris, ninety-nine percent of American 
colleges and universities have writing clinics to address this problem. 
 

The report, Nation at Risk, in April 1983, initiated a focus upon the need to improve writing 
training . When thought turns to sentence, writing skills apply. But, the thought process, which 
engenders writing, needs considerable attention.  Thinking well, the writer can choose designed 
thought, not remain a prisoner of what first comes to mind.   When students know how to think 
well, and additionally know the language elements for expressing thought, then students gain both 
confidence and a new sense of possibility.   
 

Even though the improvement of writing skills has been a national focus for over three decades, 
ÍÁÎÙ ÏÆ ÔÏÄÁÙȭÓ ÓÔÕÄÅÎÔÓ ÁÒÅ ÓÔÉÌÌ ÎÏÔ ÍÅÅÔÉÎÇ ÅÖÅn basic writing standards.  America is the one of 
the few countries which tries to educate all its citizens, particularly without a state test channeling 
the populace into academic or career tracks.  Americans feel that failing even a few is too many.   
Nonetheless, every year a large number of high-school students graduate, or drop out, lacking the 
ÂÁÓÉÃ ÓËÉÌÌÓ ÎÅÃÅÓÓÁÒÙ ÆÏÒ ÃÏÌÌÅÇÅ ÏÒ ÅÍÐÌÏÙÍÅÎÔȢ  $ÅÓÐÉÔÅ ÔÅÁÃÈÅÒÓȭ ÂÅÓÔ ÅÆÆÏÒÔÓȟ ÌÅÁÖÉÎÇ ÔÈÅÍ 
ÆÒÕÓÔÒÁÔÅÄ ×ÉÔÈÏÕÔ ÓÏÌÕÔÉÏÎÓ ÄÉÓÁÐÐÏÉÎÔÓ !ÍÅÒÉÃÁȭÓ ÅØÐÅÃÔÁÔÉÏÎÓ to remain the best of the best.   At 
the September, 2008 Aspen Institute conference, corporate CEOs and executives cited the dire need 
for and lack of excellent critical thinking as a paramount corporate global priority whether or not 
new-hires come from American institutions of higher education.  The country that produces critical 
thinkers, they emphasized, will take global leadership. 

HISTORICAL FACTS: 

¶ 70% of students in grades 4-12 are low-achieving writers 
(Persky et al., 2003) 

¶ Nearly 1/3 of high school graduates are not ready for 
college-level English composition courses (ACT 2005) 

¶ College instructors estimate that 50% of high school 
graduates are not prepared for college-level writing 
(Achieve, Inc., 2005) 

¶ The knowledge and skill required for higher education and 
for employment are now considered equivalent (ACT 
2006) 

¶ A report to the Carnegie Corporation, Alliance for Excellent 

Education, suggests that traditional programs for teaching 

students how to think, to write, and to understand the ñsystem 

of languageò do not work as hoped, as evidenced by a wide-

spread failure of teaching writing and Language Arts.  

(Writing Next, Effective Strategies to Improve Writing of 

Adolescents in Middle and High Schools, a report written by 

Steve Graham and Dolores Perin,© 2007.) 
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MISUNDERSTANDING HOW ENGLISH WORKS 

 Schools are not at fault.  Neither schools nor teachers have failed to put forth effort or resources.  
theExact WordȭÓ ÍÅÔÈÏÄȟ ÔÈÅÒÅÆÏÒÅȟ ÄÉÆÆÅÒÓ ÂÙ ÁÄÄÒÅÓÓÉÎÇ ÎÏÔ ÏÎÌÙ ÔÈÅ ÓÙÍÐÔÏÍÓȟ ÂÕÔ ÔÈÅ 
fundamental misunderstanding by which we structure language, not only Language Arts 
instruction. The grammatical model, interestingly, has misled us.   
 
No one deserves blame for this misunderstanding because both our language and its alphabet were 
superimposed upon the English language in A.D. 597 by Roman Catholic monks using their Latinate 
language paradigm.  The original English speakers had only an oral language without a written 
form;  to translate the Bible, therefore, the monks overlaid their Latinate structure upon the spoken 
English.  That writers and teachers have used this eight-parts-of-speech approach ever since has 
also unfortunately blocked, not clarified, student understanding about how thought in English turns 
to sentence.  English does not change word endings to create meaning and instead uses word-order, 
word-grouping connections, and overlapped groups of words to express strings of thought.   
 
Because Latin is our language model with its grammar superimposed over English we have a 
pervasive misunderstanding.  Since English works differently, the well-meaning monks have 
inadvertently shifted our focus to names and labels to match the Latin system.   Rather, English 
operates by connecting thoughts in groups of words.  Because the grammatical nomenclature 
ÓÏÕÎÄÓ ÓÏ ÆÏÒÅÉÇÎȟ ÓÔÕÄÅÎÔÓ ÈÁÖÅ ÔÏ ÁÌÍÏÓÔ ȰÔÒÁÎÓÌÁÔÅȱ ÈÏ× ÔÈÏÕÇÈÔ ×ÏÒËÓ ÂÅÆÏÒÅ ÔÈÅÙ ÃÁÎ ×ÒÉÔÅȢ  
Again, teachers and scholars have made a Herculean effort to translate the grammatically complex 
system of rules and exceptions to our students.  Guiding students with paper-grading and fighting 
ÓÔÕÄÅÎÔ ȰÅÙÅ-ÒÏÌÌÉÎÇȱ ÁÂÏÕÔ ÇÒÁÍÍÁÒ ÁÎÄ ÍÅÃÈÁÎÉÃÓ ÍÁËÅÓ ÔÈÅ ÔÅÁÃÈÉÎÇ ÐÒÏÃÅÓÓ ÈÕÇÅ ÉÆ ÎÏÔ 
overwhelmingȢ  .Ï ÍÁÔÔÅÒ ÈÏ× ÈÁÒÄ ÔÈÅÙ ×ÏÒË ÏÒ ÈÏ× ÍÁÎÙ ÐÁÐÅÒÓ ÔÈÅÙ ÄÉÌÉÇÅÎÔÌÙ ÇÒÁÄÅȟ ÔÅÁÃÈÅÒÓȭ 
intensifying more of the same has not been enough to make English intuitively accessible.  Also, 
beyond grammatical problems, far too many students cannot generalize how language works to 
other classes, to daily life, or to standardized testing.  For real success, students need to learn to 
structure what they think, or to say what they mean with mastery and confidence.  The workplace 
laments this gap. 

HOW ENGLISH (REALLY) WORKS 

As it turns out, English has a binary model which underlies the entire language.  English has two 
Image word groups: Primary Image and Conditional Image; and two Detail word groups: Process 
Detail and Background Detail.   And meaning itself derives froÍ Á ÓÙÎÔÁØ ÏÆ ȰÆÉØÅÄ-×ÏÒÄ ÏÒÄÅÒȟȱ ÎÏÔ 
part-of-speech. The following sentence illustrates:   
 
Welling up, he said, in a few well-ÓÁÉÄ ×ÏÒÄÓȟ Ȱ7ell, wÈÅÎ ) ÆÅÅÌ ×ÅÌÌȟ )ȭÌÌ ÒÕÎ ÏÕÔ ÔÏ ÔÈÅ ×ÅÌÌȢȱ   
 

Additionally, both Nounness and Verbness (comprising the two fundamental elements of English) 
function in two ways: tied together in Images and separated in Details. We construct all sentences 
in English by one or a combination of these four word-group patterns.  
 

Even more, all words and groups of words in English, except verbs in tense, operate as either Nounness or 

as Qualifiers. All four word groups always maintain their formulae and all add considerable context 

meaning to words. No exceptions. 
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These charts illustrate that English word groups operate by formula and create specific context meaning.  

Students directly experience thought in language units as opposed to seeing thought as an 

abstractionéand they think itôs fun. 
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other. This unique language trait allows English speakers to move beyond focusing primarily on 
vocabulary and correctness to composing thought from a foundation of conceptual and contextual 
relationships. English has only two sets of groups of words (Images and Details) with patterns 

and formulae for each set. Movement in Image (Verbness) also always operates by formula. 

Always.  

PARADIGM SHIFT 

An intuitive mental ordering process accompanies thinking in English.  Making this process 
conscious creates language command which shifts the language paradigm.   
 
4ÈÅ ÍÅÔÈÏÄȡ ÕÎÃÏÖÅÒÉÎÇ ÍÅÁÎÉÎÇ ȰÂÅÔ×ÅÅÎ ÔÈÅ ÌÉÎÅÓ;ȱ ÉÎ ÏÔÈÅÒ ×ÏÒÄÓȟ ÁÎ %ÎÇÌÉÓÈ ÓÐÅÁËÅÒ ÃÁÎ 
visualize meaning in context for composing thought. This innovation organizes English into 
thought-string patterns, in everyday language.  Color-coded, these strings match how we think.  
theExact 7ÏÒÄȭÓ method addresses meaning in groups of words , not only single words. We do not 
write and think with single words which Latinate grammar implies.   
 
Connected, overlapping thought in reading and writing becomes conscious and designed. English 
speakers intuitively choose, by default or design, the only four context patterns which exist, without 
exception, to form English sentencing. With patterned thought-strings as tools, ease of language use 
becomes immediately accessible.  Meaning and the logic of thought become a scheme of procedure. 
Further, not replacing other approaches or terminology, theExact Word reveals logic in Latinate 
grammar as tied to thought. theExact WordȭÓ ÍÅÔÈÏÄ ÈÅÌÐÓ ÓÔÕÄÅÎÔÓ ÁÐÐÒÏÁÃÈ ÓÕÃÈ ÔÅÒÍÓ ÁÓ ÖÏÉÃÅȟ 
inference, and inquiry with immediately useful, concrete understanding by applying theExact 
7ÏÒÄȭÓ binary, natural-language logic.  Everyone can learn to write and think well using theExact 
7ÏÒÄȭÓ methodology.  Anyone can expect to feel new excitement about understanding language 
complexity with greater ease.  

SHIFT HAPPENS 

theExact 7ÏÒÄȭÓ patented, revolutionary approach creates a 
paradigm shift in language, from focusing on single words, 
vocabulary, definitions, and traditional grammar, to seeing an 
architecture of meaning in contextual blocks of words. These 
blocks of meaning operate as absolutes, in binary patterns, 
without exceptions. They are easy to recognize and use, yet 
have the sophistication of the best literature in English. 
Furthermore, all English speakers use these four patterns of 
meaning intuitively and as a matter of default; they are all we 
have. When we understand these patterns, we begin to see the 
strengths we have in our writing and speaking styles, and we 
develop strategies to use those strengths better. We also 
become more competent in addressing the needs of listeners 
and readers. We begin to have more choice. theExact Word 
shÉÆÔÓ ÔÈÅ ÄÅÆÉÎÉÔÉÏÎ ÏÆ ×ÒÉÔÉÎÇ ÔÏ ÌÉÔÅÒÁÌÌÙ ÈÏ× ×Å ȰÓÅÅ 
ÔÈÏÕÇÈÔȢȱ  !Î ÏÒÇÁÎÉÃ ÃÈÁÎÇÅ ÏÃÃÕÒÓ; the learner sees in a new way.  Think, for example, of seeing a 
3-$ ÐÉÃÔÕÒÅ ȰÁÐÐÅÁÒȱ ÉÎ Á ÐÁÉÎÔÉÎÇ ÍÁÄÅ ÕÐ only of line drawings or a line drawing with multiple 
images, as in the illustration.  
 

 

Is the lady young or old? 
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Think of any moment when an Ah ha! occurs; you literally see in a new way. Read the comments 
and writing samples from the three projects presented here.  They describe this Ah ha! and 
chronicle that shift with 2nd and 11th graders and three groups of teachers.    

4(% Ȱ!( (!Ȧȱ -/-%.4 

Two sentence examples illustrate how theExact 7ÏÒÄȭÓ method reveals the intuitive patterns in 
thought.  The first, Ȱscrambledȱ sentence:  

Second, the "still" sentence:  
 

Both create a nano-second pause, while the reader "orders" or "sorts out the meaning" in these 
examples. 

&ÏÒ ÔÈÅ ×ÒÉÔÅÒȟ ÔÈÁÔ ÍÏÍÅÎÔ ÎÅÅÄÓ ÔÏ ÓÔÁÙ ÐÅÒÍÁÎÅÎÔÌÙ ÁÌÉÖÅȢ  7ÈÁÔ ÌÏÏËÓ ÔÏ ÂÅ ȰÃÏÎÆÕÓÉÏÎȟȱ ÎÏ 
matter how fleeting, is the threshold for thinking in more than one way.  If we can maintain our 
ÒÅÁÄÉÎÅÓÓ ÆÏÒ ȰÐÒÏÄÕÃÔÉÖÅ ÃÏÎÆÕÓÉÏÎȟȱ ×Å ÂÒÉÎÇ ÔÈÅ ÍÏÍÅÎÔ ÏÆ ÉÎÓÉÇÈÔȟ ÔÈÅ Ȱ!È (ÁȦȱ ÔÏ the surface.  A 
ËÉÎÄ ÏÆ ÃÏÇÎÉÔÉÖÅ ÄÉÓÓÏÎÁÎÃÅ ÁÃÃÏÍÐÁÎÉÅÓ ÄÉÓÃÏÖÅÒÙȠ ×Å ȰÕÎ-ÓÅÅȱ Á ÄÉÒÅÃÔÉÏÎ ÁÓ ÐÁÒÔ ÏÆ ÔÈÅ ÐÒÏÃÅÓÓ 
of seeing a new direction.  Pattern flipping and thinking with context keep a positive cognitive 
dissonance as a productive tool. 

Language operates by pattern.  Having a paradigm which articulates language pattern and the 
ÆÒÅÅÄÏÍ ÔÏ ȰÆÌÉÐȱ ÉÎÓÉÇÈÔ ÔÈÅÎ ÍÏÄÅÌÓ ÔÈÅ ÓÅÁÒÃÈ ÆÏÒ ÓÅÅÉÎÇ ÉÎ ÍÏÒÅ ÔÈÁÎ ÏÎÅ ×ÁÙȟ ÓÈÉÆÔÉÎÇ ÖÉÓÉÏÎȟ 
and thÉÎËÉÎÇ ÉÎ ×ÁÙÓ ×Å ÄÏÎȭÔ ÔÈÉÎËȢ 

And this shift has occurred every time we teach theExact Word methodology.  Without fail.  For 
twenty years.  With hundreds of people from 2nd grade to retirement.  

We track the shift.  With the results, we quantify quality.  Since all writing falls into three writing 
behaviors:  motivation, skills, critical thinking, we have developed a framework for comparing how 
students of any age or participants of any occupation shift into new understanding of how language 
works. 
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theEXACT WORDȭ3 APPROACH 

First, teachers and students look at how they think with a ThoughtPrint® inventory.  Visualizing 
their thinking styles and collecting them as a classroom ThoughtMap makes their thinking 
processes concrete and immediate. Understanding their thought patterns, students have loved 
seeing how they, their friends, their teachers, and their parents think.  ThoughtMaps also guide 
teachers for modulating teaching styles to various types of learning and new ways to connect 
subject matter to each student.  Teacher expectation has broadened to motivate all kinds of student 
thinkers. 
 

Next, learning the four patterns from which all English sentences derive, and learning theExact 
7ÏÒÄȭÓ color-coding which graphically illustrates the triggers and connects thought, students 
master what makes English work, how to use English by design, and how to add strategies to their 
ÓÔÒÅÎÇÔÈÓȢ  )ÔȭÓ ÆÕÎȟ ÉÎÔÕÉÔÉÖÅȟ ÁÎÄ ÐÅÒÍÁÎÅÎÔȢ 3ÔÕÄÅÎÔÓ ÃÁÎ ÉÍÍÅÄÉÁÔÅÌÙ ÖÉÓÕÁÌÉÚÅȟ ÐÒÁÃÔÉÃÅȟ ÁÎÄ 
experiment with flipping and reconnecting thought. Students play with the language in multiple 
educational ways, i.e., literally drawing visualized examples and experimenting with sentence and 
reading patterns. One student wrote a perfectly grammatical, beautifully related two-page, one 
sentence story. Students feel smart, become original, take chances, and excel right away.  As they 
learn and experiment with patterns of context and visualized thought, they learn complex 
structures without agony, dread, or confusion.  Not just feeling good, they very quickly begin to 
trust their ability to use Language Arts tools. 
 
Conventional teaching and learning models may address only limited aspects of language, but the 
learner has the mental facilities for complex models to address complex processes.  theExact 
7ÏÒÄȭÓ ÂÉÎÁÒÙ ÍÏÄÅÌ ÅÎÃÏÍÐÁÓÓÅÓ ÃÏÍÐÌÅØ ÌÁÎÇÕÁÇÅ ÆÕÎÃÔÉÏÎÓ ÉÎ Á ÖÅÒÙ ÓÉÍÐÌÅ ÐÒÏÇÒÅÓÓÉÏÎȢ !ÎÄ 
we assume every participant is a complex thinker.  This simplicity untangles the complex 
nomenclature of Latin grammar to reveal an elegant language beneath.    

An example will speak for itself.  These before/after samples came from a second-grade girl writing 
during class time after less than five theExact Word instructional hours.  A fuller description of this 
project follows later in this document as Project 3.   
 

Writing Sample  -  Rebecca 
 

Original:  

      

 

Final:  
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MEASURING WRITING AND LANGUAGE ARTS  

We need objectivity to see changes in our knowledge.  Within a 
learning experience of genuine inquiry, we cannot anticipate 
exactly how we will proceed and what we will learn. We cannot 
know what we will discover; likewise, we cannot know how 
discovery will affect our perspectives.  We cannot know how new 
thinking will change us.  We inquire.  We discover. Discovery adds 
to what we know.  Self-ÁÓÓÅÓÓÍÅÎÔȟ ÉÎ Á ÓÅÎÓÅȟ ȰÔÕÒÎÓ ÕÓ ÁÒÏÕÎÄȢȱ  
People tend to forget where they began. With self-assessment, we can look back.  We see objectively 
where we began and thus measure how far we have progressed. Comparing starting and ending 
points gives us a third benefit:  articulating change.  We gain the language to talk about language 
and about learning.  We see either a difference in what we know now or we validate how much we 
know. 
    

Can we teach critical thinking?  Yes.  Can we quantify quality?  Yes.   

QUANTIFYING QUALITY: PRE/POST SELF-ASSESSMENT 

Since its founding, theExact Word has always valued pre-instruction self-assessments and post-
instruction outcomes because each individual participant needs to remember where s/he began 
and have a means to compare the outcomes to initial expectations.  Moreover, theExact Word 
assesses return-on-investment for the group as well as the individual.  The outcomes for the group 
determine what the group needs to learn next, how to tailor, and how to track a fully successful 
program.  
 

theExact Word values self-assessment as a model for articulating learning.  We have empirical 
gathered results for both the educational and corporate environments since the company began.  As 
learners gain objectivity, they change the sense of possibility that they see in themselves; they gain 
strategies and respect for their own strengths.  Keeping the same basic questions, we, together with 
teachers, rewrote this pre/post inventory using language appropriate for varied grade levels.  The 
fundamental questions, however, remain the same.  Thus, facilitators and teachers, have the same 
ȰÓÏÎÇ ÓÈÅÅÔȱ ÆÏÒ ÁÓÓÅÓÓÉÎÇ ÂÉÇ-picture results and how to better meet ÓÔÕÄÅÎÔÓȭ ÎÅÅÄÓ.  
 

 Every seminar or course begins and ends with self-assessment.  Twenty-ÆÉÖÅ ȰÐÒÅȱ ÑÕÅÓÔÉÏÎÓ 
address attitudes and experiences about writing. Thirty-five ȰÐÏÓÔȱ ÑÕÅÓÔÉÏÎÓ ÁÓË ÐÁÒÔÉÃÉÐÁÎÔÓ ÔÏ 
assess expected improvement and skills gained.  All thirty -five questions fall into seven aspects of 
writing , aspects which all writers must address.  The three tenets summarize the writing process. 
Once motivated to believe we can communicate well, even a jaded learner will revisit skills s/he has 
considered inaccessible.   A new positive experience leads to both paradigm shift and critical 
thinking. 
 

Seven Aspects Three Tenets 

Motivation Motivation 

(In)accessible skills 
A Paradigm Shift From Struggles 

To Solutions Impediments to Writing 

Writing as Thinking 

Matching word to thought 

Critical-Thinking Skills Structures for writing 

Writing to adapt to audience 

òOnce we stretch our mind 
around a new idea, it never 
returns to its former shape.ó 
Oliver Wendell Holmes 
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LEARNING LANGUAGE ABOUT LANGUAGE 

4ÈÅ ÁÓÓÅÓÓÍÅÎÔ ÆÏÒÍ ÉÔÓÅÌÆ ÃÒÅÁÔÅÓ ȰÌÁÎÇÕÁÇÅ ÆÏÒ ÃÏÍÍÅÎÔÉÎÇ ÁÂÏÕÔ ÌÁÎÇÕÁÇÅȢȱ1  theExact 7ÏÒÄȭÓ 
paradigm shift focuses upon thought strings and groups of words in context, mirroring how we 
think. This pre/post initially grew empirically out of theExact WordȭÓ ÐÁÒÔÉÃÉÐÁÎÔÓȭ ÁÎÓ×ÅÒÓ ÔÏ ÔÈÅ 
ÑÕÅÓÔÉÏÎÓȟ Ȱ7ÈÁÔ ÄÏ ÙÏÕ ÈÏÐÅ ÔÏ ÇÁÉÎ ÆÒÏÍ ÃÏÍÍÕÎÉÃÁÔÉÏÎÓȾ×ÒÉÔÉÎÇ ÉÎÓÔÒÕÃÔÉÏÎȩ  /Ò Ȱ7ÈÁÔ ÁÂÏÕÔ 
ÃÏÍÍÕÎÉÃÁÔÉÏÎ ÔÒÏÕÂÌÅÓ ÙÏÕȩȱ   &ÉÆÔÅÅÎ ÃÌÅÁÒ ÁÎÄ ÐÁÔÔÅÒÎÅÄ questions and sub questions arose 
repeatedly capturing a common denominator of abilities crucial to communicating well.  They have 
thus remained the core of the assessment for every one of our schools.  
 

For any school or parent, these results constitute return -on-investment. We can assure that solid 
evaluation has an empirical foundation.  We can look objectively at whether we accomplished what 
we intended.  Unanticipated benefits educate everyone in the process.  theExact Word facilitators, 
therefore, learn from and with the learners.  Simultaneously, the learner gains objectivity and 
closure, and has the chance to expresses what s/he needs to do in the future to learn more, to 
practice, and become stronger with new abilities.  We establish and value collaborative 
partnerships with our schools, administrators, principals, teachers, parents, and students.  From 
them, and together, we learn, adjust, tailor, improve. 
 

Another important feature of the pre/post self-assessment is that it creates personal expectations.  
The pre/post assessment does not examine how people feel about learning theExact Word, but 
demonstrates to themselves that they will communicate more skillfully, with more awareness, 
choice, and design.  Remarkably similar results have occurred with every group, whether students, 
teachers, or adult professionals in the workplace. These recurrences have provided us with 
consistent crucial insight into how language works and how people learn.  Self-assessment and 
project specifics follow. 

 

OVERVIEW OF THE THREE PROJECTS 

 

theExact 7ÏÒÄȭÓ method directly addresses techniques to replace the shortfall in understanding 
how language works.  This method leads to organic student revision, reduces paper grading 
significantly and inspires both students and teachers.  The three projects illustrate.  All three, in a 
western American state, created some parallel outcomes: 
 

1. Teacher expectation of student ability changed; 
2. Students made surprising steps ahead; 
3. Sustained teacher and student enthusiasm grew; 
4. Both teachers and students emphasized the surprise they felt at their progress. 

 

The time frames varied. In all, however, the time spent fell far below what educators conventionally 
believe necessary for any mastery of Language Arts. We briefly describe the three projects below, 
and then offer fuller explanations and descriptions of results in the pages following.  
 

1. 4ÅÁÃÈÅÒÓȭ 0ÒÏÆÅÓÓÉÏÎÁÌ $ÅÖÅÌÏÐÍÅÎÔȡ  A western American state school district: 35 
teachers from middle schools, high schools, and one alternative school attended 

                                                             

1 
Master Teacher Randy Olsen 
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professional-development writing institutes, gaining lane and re-licensure credits, for one 
thirty -five hour week and three 6-hour follow-up days in October, January, and April for 53 
total hours. These teachers primarily, but not exclusively, teach English/Language Arts at all 
ÌÅÖÅÌÓȟ ÆÒÏÍ ȰÓÐÅÃÉÁÌ ÎÅÅÄÓȱ ÔÏ ÈÏÎÏÒÓȟ ÆÒÏÍ χth-10th grade. Some teach reading, history, 
foreign language. Throughout the school year, they spent varied amounts of time teaching 
theExact WordȭÓ ÍÅÔÈÏÄÏÌÏÇÙ ÔÏ ÓÔÕÄÅÎÔÓȢ 

 
2. Eleventh Grade:   A western American city, public high-school: a pre-service 

English/Language Arts teacher carried out a service-learning project with a mixed 11th-12th 
grade class of 32 students and their teacher in a large urban high school.  The students were 
part of the AVID program of largely minority students (about half English-Language 
Learners) and potentially  
1st-generation college students, in classes specifically designed to help them become 
prepared to apply for and successfully attend college.  The service-project student-teacher 
teamed with the regular classroom teacher over a period of 8 weeks, with inconsistent 
instructional time due to other activities in the class/school.  Total theExact Word 
instructional time with the whole class, small groups, and individuals came to a little over 
four hours during 10 visits. 
 

3. Second Grade:  An independent elementary school in the same western American city:  an 
associate English professor from a neighboring university teamed with a second-grade 
teacher to carry out a writing project for twenty second-graders.  This involved teaching 
and applying theExact Word in a writing workshop project.  Total instructional time 
×ÏÒËÉÎÇ ×ÉÔÈ ÔÈÅ ×ÈÏÌÅ ÃÌÁÓÓȟ ÉÎ ȰÓÍÁÌÌ-ÇÒÏÕÐ ÃÅÎÔÅÒÓȟȱ ÁÎÄ ÉÎÄÉÖÉÄÕÁÌÓ ÁÍÏÕÎÔÅÄ ÔÏ ÆÏÕÒ 
hours and twenty minutes over seven weeks. 

 
The results speak volumes. If you wish, we will provide you references, student before/after 
writing samples, detailed teacher comments, a pilot-program model written by teachers for 
formally gathering theExact WordȭÓ results for all students in one school, and tailored pricing.  
 
These teachers describe the theExact Word paradigm-shift for new mastery as it reached the 
teachers, students, and parents in their school. theExact Word's patented method works.  
Furthermore, it is logical, fresh, immediate, and long-lasting, and feels new and fun.    



        Informal Impact Results 2007-2008  

Page 14 of 30                                                           U.S. Patent No. 5,721,938 

PROJECT ONE  

WESTERN AMERICAN STATE SCHOOL DISTRICT 

In July 2007, seventeen teachers completed the five-day course introduction to theExact 7ÏÒÄȭÓ 
Language Arts methodology and three follow-up training days over that school year. The course 
facilitators, Barbara Stuckey, theExact WordȭÓ ÏÒÉÇÉÎÁÔÏÒȟ ÁÎÄ $ÒȢ *ÁÎÅÔ +ÁÕÆÍÁÎȟ !ÓÓÏÃÉÁÔÅ 
Professor of English at the University of Utah supported these teachers by phone, e-mail access, and 
school visits through-out the 2007-8 school year.  The participating teachers folded the 
methodology into their curricula in various and individual ways. The second cohort began in July, 
2008 and both groups will continue through 2008-9. 
 
The combined groups included thirty-three teachers:   

¶ A faculty of eleven middle-school Language Arts teachers, including a 
resource/support teacher; 

¶ Five high-school English teachers from separate schools; 
¶ One middle-school English teacher from a neighboring Catholic Diocese; 
¶ Two alternative high school teachers from the same school; 
¶ Three middle-school resource teachers, two from the same school; 
¶ One middle school reading teacher; 
¶ Six middle-school Language Arts teachers, four from the same middle school; 
¶ One middle school social studies teacher; 
¶ One substitute teacher; 
¶ One teacher on temporary hiatus; 
¶ One English Department Chairperson from a neighboring district piloting the course 

for her school, the same school which the eleventh graders described in this 
document attend; 

¶ One high school Spanish teacher. 
 

District Goals:  
 

¶ Provide new tools for teaching writing and new approaches for all Language Arts 
skills. 

 
theExact WordȭÓ 'ÏÁÌÓȡ 

¶ Providing the teachers with a methodology to teach language and context tools to 
meet core curriculum objectives; 

¶ !ÄÄÉÎÇ ÔÏ ÔÅÁÃÈÅÒÓȭ ÅØÐÅÒÉÅÎÃÅ ÂÙ ÐÒÁÃÔÉÃÉÎÇ ÁÐÐÒÏÁÃÈÅÓ ÔÏ ÈÉÇÈÅÒ-order thinking, 
inquiry, writing, and language structure with theExact Word tools; 

¶ Modeling and practicing teaching characterized by rigor, intellectual inquiry, risk, 
and originality; 

¶ Introducing theExact WordȭÓ ÔÏÏÌÓ ÏÆ ÌÁÎÇÕÁÇÅ ÆÏÒ ÓÅÅÉÎÇ ÔÈÅ ÕÎÃÏÎÓÃÉÏÕÓ ÃÏÎÔÅØÔ ÏÆ 
wording and thought; 

¶ Addressing the risk inherent in intellectual challenge and helping students gain 
confidence in the learning processɂgrappling with struggle and finding resolution; 

¶ Tying tools of language to thinking, writing, reading, lines of reasoning, and inquiry; 
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¶ Showing parallels between traditional grammar and theExact Word design, while 
seeing how the elements and patterns of English address meaning, thought, and 
perspective beyond nomenclature, mechanics, or developing writing style.  

¶ Helping teachersɂand their studentsɂto understand choice in thinking and 
writing, to read closely with depth, to articulate their learning, and to begin to 
activate language arts mastery across the curriculum. 

 

 

TEACHER PRE/POST SELF-ASSESSMENT RESPONSES 

JULY, 2007 AND JULY, 2008 -- 4%!#(%23ȭ 02/&%33)/.AL DEVELOPMENT 

  

$ÏÎȭÔ ÓËÉÐ ÔÈÉÓ ÐÁÒÔȦ 
 
Participants use this pre/post instrument to self-assess.  The chart below lists the self-assessment 
questions with both pre- and post-responses. Self-assessment has real significance, especially for a 
paradigm-shift experience.  Each individual measures:  what did I need when I came here? and what 
did I gain as a new insight? 
 
Teachers completed this fifteen-question section during the first morning, answering each with  

 
a) Never;  b) Rarely;  c) Sometimes;  d)  Often;  e) Usually;  or d) Always.    
 
7Å ÔÁÌÌÙ ÔÈÅ ÆÉÒÓÔ ÔÈÒÅÅ ÃÈÏÉÃÅÓȟ ȰÎÅÖÅÒȟ ÒÁÒÅÌÙȟ ÏÒ ÓÏÍÅÔÉÍÅÓȱ ÁÓ ÏÎÅ ÐÅÒÃÅÎÔage for the 
group.  The post-ÓÅÍÉÎÁÒ ÔÁÌÌÉÅÓ ÁÓË ÅÁÃÈ ÐÁÒÔÉÃÉÐÁÎÔ ÔÏ ÒÅÓÐÏÎÄȟ Ȱ) ÔÈÉÎË ) ×ÉÌÌ ÉÍÐÒÏÖÅ ÔÈÉÓȡ  
9ÅÓ ÏÒ .Ïȱ ɉwhether or not I thought I needed help in this area).  Teachers answered the post 
ÑÕÅÓÔÉÏÎÓ ÁÔ ÔÈÅ ÃÌÏÓÉÎÇ ÏÆ ÔÈÅ ÆÉÒÓÔ ×ÅÅËȭÓ ÔÒÁÉÎÉÎÇ. 

 
Participants gain significantly where they had not expressed or anticipated need.  They identify a 
shift in their thinking.   
 

2007:  ñ

    

 

2008:  

   

 

Additionally, for both years, 100% of the teachers expected improvement in both quality of their 
communications and in time spent communicating.  
 
Interestingly, the eleventh graders in the AVID pilot-ÐÒÏÊÅÃÔ ÒÅÐÏÒÔȟ ×ÈÉÃÈ ÆÏÌÌÏ×Óȟ ÁÎÓ×ÅÒÅÄȟ Ȱ9ÅÓȟ ) 
ÔÈÉÎË ) ×ÉÌÌ ÉÍÐÒÏÖÅȱ ÆÏÒ ςχ ÏÆ ÔÈÅ ÔÈÉÒÔÙ-ÓÉØ ÑÕÅÓÔÉÏÎÓȟȱ Á χυϷ ÇÁÉÎ ÉÎ ÁÂÉÌÉÔÙȟ ÉÎÔÅÒÅÓÔȟ ÁÎÄ 
confidence after only five hours total training. Most also added comments that they wanted more 
classroom time to learn the system well. 
 



        Informal Impact Results 2007-2008  

 Page 16 of 30                  U.S. Patent No. 5,721,938  

Pre-Seminar Questions:  Page One of Four 

 
1. Why did you enroll?  
 

2007:   100% desire to find new ways to develop themselves and their students. Of these, 
ττϷȡ  ×ÁÎÔ ÔÏ ÉÍÐÒÏÖÅ ÓÔÕÄÅÎÔÓȭ ×ÒÉÔÉÎÇ ÁÎÄ their own;  44% want techniques to 
ÉÍÐÒÏÖÅ ÓÔÕÄÅÎÔÓȭ ÇÒÁÍÍÁÒ ÁÎÄ ÅÄÉÔÉÎÇ ÁÎÄ ×ÉÌÌÉÎÇÎÅÓÓ ÔÏ ÌÅÁÒÎ ÉÔȦ  

2008:  
 

100% desire to find new ways to develop themselves and their students; and they 
feel the course work will give them effective methods. 

 
2. What do you want to take back?  
 

2007:   100% desire to gain confidence, new ideas, specific ways to permanently improve 
student writing and grammar skills including their own mastery.   

2008:  
 

100% desire structures, approaches, methods, and techniques which give students 
access to language and 100% of the teachers have positive expectations for the use 
of the system.  Nearly 80% wish for added confidence for themselves or their 
students;  nearly 80 % wish for successfully incorporating better grammar skills 
and writing tools into their teaching. 

 

3. Your wish from this workshop  if this system really works.  
 

2007:   100% have positive expectations for the use of the system.  Specifically, nearly 
80% wish for added confidence for themselves or their students;  nearly 80% also 
wish for successfully incorporating better grammar skills and writing tools into 
ÔÈÅÉÒ ÔÅÁÃÈÉÎÇȢ  )Î ÔÈÅ ÔÅÁÃÈÅÒÓȭ ÖÏÉÃÅÓȡ 

¶ 

¶ 

¶ 

¶ 
 

2008:  

 

69% want to incorporate theExact Word in their classes.  In their voices, they hope: 

¶ 

¶ 

¶ 

¶ 
 

 

Post Seminar 
Do you feel you will be able to improve the quality of the time you spend writing or helping 
other to write? 

   2007:  100%    2008:  100%  
 

Do ÙÏÕ ÆÅÅÌ ÙÏÕ ×ÉÌÌ ÂÅ ÁÂÌÅ ÔÏ ÉÍÐÒÏÖÅ ÔÈÅ ÑÕÁÌÉÔÙ ÏÆ ÙÏÕÒ ×ÒÉÔÉÎÇ ÏÒ ÏÆ ÏÔÈÅÒÓȭ ×ÒÉÔÉÎÇȩ 
 

   2007:  100%    2008:  100%  
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SPECIFIC SKILL AREAS PRE/POST-COURSE SELF-ASSESSMENT 

 

 
2007 and 2008  Total # of Participants:   33 GRAND TOTAL  

 
 
 

PRE ASSESSMENT   POST ASSESSMENT 

 WESTERN AMERICAN STATE 
Never, 
Rarely, 

Sometimes 

Often, 
Usually, 
Always 

  

Yes, I 
will 

Probably 
Improve  

No, I will 
Probably 

Not 
Improve  

Need 
More 
Time  

1 
Do you feel you do not communicate what you 
really mean to say? 

94%  6%   91%  9% 0% 

2 
Do you wish you could think in more than one 
way? 

42%  52%    94%  3% 3% 

3 
Do you feel your thoughts sometimes escape you 
because thinking develops faster than you can 
write? 

48%  52%    91%  9% 0% 

4 
Do you have trouble identifying your subject 
matter? 

97%  3%   82%  18%  0% 

5 
Do you feel dissatisfied with your final written 
product, or do you feel you did not address the 
topic in the best way? 

88%  12%    91%  6% 3% 

6 
Do you wish you could write with more than one 
style? 

39%  61%    97%  3% 0% 

7 
Have you had to make a forced change in your style 
to suit someone else? 

70%  30%    91%  9% 0% 

8 
How much do you struggle each of the following 
four writing processes: 

  
 

  
  

  

8a Eliminating ideas 82%  18%    91%  6% 3% 

8b Expressing ideas 91%  6%   94%  3% 3% 

8c Eliminating details  85%  15%    88%  9% 3% 

8d Expressing details  76%  24%    94%  3% 3% 

9 
Do you wish you could write the way someone else 
does?  

64%  36%    85%  12%  0% 

10a 
Have you ever felt you could not be objective about 
your own writing?  

61%  39%    100%  0% 0% 

10b 
Have you ever felt you could not be objective about 
your own thinking?  

58%  42%    91%  6% 3% 

11 Do you wish you could write faster? 36%  64%    73%  21%  6% 

12a Do you ever look at your writing positively? 39%  61%    97%  3% 0% 

12b Do you ever look at your writing negatively?  70%  30%    97%  3% 0% 

    0%-40%  50% -80%          

13 
What percentage of the writing process do you 
spend procrastinating? 

55%  45%  
 

79%  18%  0% 
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PRE ASSESSMENT   POST ASSESSMENT 

 
 
 
 
 
 ̀

WESTERN AMERICAN STATE 
Never, 
Rarely, 

Sometimes 

Often, 
Usually, 
Always 

  

Yes, I 
will 

Probably 
Improve  

No, I will 
Probably 

Not 
Improve  

Need 
More 
Time  

14 Which do you see as #1 in importance:             

 
Write More Quickly 28%  #3   82%  15%  0% 

 
Procrastinate Less 28%  #2   73%  18%  0% 

 
Write slowly & well  28%  #1   94%  0% 0% 

 
Capture Thoughts 17%  #4   94%  0% 0% 

 
Extra Post Questions   

15 
Has English grammar made writing more difficult 
for you? 

88%  12%          

16 Do you anticipate feeling less fearful about writing?       94%  0% 0% 

17 
Can you separate Images from details in editing 
and originating thought? 

      100%  0% 0% 

18 
I feel I have gained insight into the English 
language? 

      100%  0% 0% 

19 I feel I can match thought to wording.       94%  0% 6% 

20 I can make:             

20a A Primary Image       100%  0% 0% 

20b A Process Detail       100%  0% 0% 

20c A Conditional Image       97%  0% 0% 

20d A Background Detail       100%  0% 0% 

21  I feel I have identified my strength in my writing.        82%  12%  6% 

22 I feel I can identify strategies for my writing future.        97%  0% 6% 

23 I feel I have gained an ability to "shift."        91%  3% 6% 

24 
Do you expect to be able to make wording or 
perspective shifts in your communicating?  

      88%  0% 12%  

 

PLEASE SEE ATTACHMENT 1 FOR A VIVID ILLUSTRATION OF DRAMATIC 
TEACHER GROWTH. 
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POST-SEMINAR ASSESSMENTS 

1. How did you react to your own writing when you analyzed its structure?  
 

2007:   3ÅÅÉÎÇ ÏÎÅȭÓ Ï×Î ×ÒÉÔÉÎÇ ÏÂÊÅÃÔÉÖÅÌÙ ÓÔÙÍÉÅÓ ÅÖÅÒÙÏÎÅ ÉÎÉÔÉÁÌÌÙ ÂÅÃÁÕÓÅ Ȱ×ÈÁÔ ×Å 
ÍÅÁÎÔ ÔÏ ÓÁÙȱ ÇÅÔÓ ÉÎ ÔÈÅ ×ÁÙȢ  9ÅÔȟ ρππϷ gained objectivity about their writing and 
their ability to assess it.  Half the group felt real surprise about their insights.  A few 
of their voices:  
 

¶ 

¶ 

¶ 

¶ 

¶ 
 

2008:  

 
100% gained objectivity about their writing and their ability to assess it. theExact 
WordȭÓ ÍÅÔÈÏÄ ÃÒÅÁÔÅÓ a startling objectivity which runs counter to our initial 
ÉÎÔÅÎÔÉÏÎȢ  0ÁÒÔÉÃÉÐÁÎÔÓ ÆÅÅÌ ÓÔÙÍÉÅÄȟ ÃÁÕÇÈÔ ÂÅÔ×ÅÅÎ Ȱ×ÈÁÔ ) ÍÅÁÎÔ ÔÏ ÓÁÙȱ ÁÎÄ Ȱ/Èȟ 
) ÈÁÄ ÎÏ ÉÄÅÁ ÔÈÁÔ ÔÈÉÓ ÉÓ ÈÏ× ) ÓÏÕÎÄÅÄȱ ÏÒ Ȱ) ÄÉÄÎȭÔ ÒÅÁÌÉÚÅ ×ÈÁÔ ) ÁÃÔÕÁÌÌÙ ÓÁÉÄȢȱ (ÁÌÆ 
of this group also felt real surprise about their writing when they could see it 
objectively.  
  

¶ 

¶ 

¶ 

 

 

2. 'ÅÎÅÒÁÌ ÃÏÍÍÅÎÔÓ ÆÒÏÍ ÔÈÅ ÐÒÅȾÐÏÓÔȡ  ÁÇÁÉÎȟ ÔÈÅ ÔÅÁÃÈÅÒÓȭ ÖÏÉÃÅÓȢ 
 
    

2007:   90% see significant potential for their use of this approach. 
 

¶ 

¶ 

¶ 

¶ 

¶ 

¶ 

¶ 

¶ 
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2008:  

 
100% see significant potential for their use of this approach. 

 

¶ 

ɍȰ#ÏÌÏÒÓȱ ÍÅÁÎÓ ÔÈÅ ÈÉÇÈÌÉÇÈÔÉÎÇ ÃÏÌÏÒ-matching that we do for recognizing the 
patterns.] 

¶ 

¶  
 

Expectations: 
 

2007: 100% of these comments anticipate positive benefits to them in the future.  
Additionally, however, teachers want more strategies and more exercises for 
classroom application.  They want to move past their own professional 
development into ways to build student confidence.  They want more theExact 
Word books, curricula, and materials to help them teach. These threads continue 
in other answers. 

 

¶ J

¶ J

¶ 

¶ . 

2008: 100% of these comments see expectations met, and surpassed. 
 

¶ I

 
 

3. Do you expect to be able to make wording or perspective shifts in your communicating?  
 

2007:  100% continue the emerging theme that the teachers want more strategies for 
implementation and ways to build confidence. We addressed both strategies and 
building confidence in the January and April follow-on day with the text, Before 
Mastery, which we have also used to provide exercises which the teachers found 
successful during the year. 
 

2008:  100% see English and its models in a new way. 
 

4. Do you feel that some aspect of this course remains unaddressed in this Pre/Post 
assessment?  Please identify.  

 

2007: 86%, express needing a strong support system during later training to build their 
confidence, and reinforce needing exercises for implementation.  Both 
assessments underline the benefit of a strong partnership with theExact Word. 

¶ 

¶ 
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2008: 100% of these answers continue the emerging theme that the teachers want more 
strategies for implementation and ways to build confidence.  

¶ 

¶ 

J

¶ 

 

 

theExact WordȭÓ 2ÅÓÐÏÎÓÅȡ  Because we view our relationships with our teachers as collaborative 
partnerships, during the three follow-on days, we addressed both requests for providing strategies 
and building confidence.   The text, Before Mastery, directly speaks to their stated need for concrete 
exercises.  It includes exercises which the 2007 teachers used throughout the year and will add 
exercises ÆÒÏÍ ÓÕÃÃÅÅÄÉÎÇ ÙÅÁÒÓ ×ÉÔÈ ÃÒÅÄÉÔ ÆÏÒ ÅÁÃÈ ÔÅÁÃÈÅÒȭÓ ×ÏÒËȢ 

SAMPLE OF INITIAL MIDDLE SCHOOL STUDENT RESULTS 

Four teachers in a 7th grade English/Language Arts team implementing theExact Word in 2007-08 
ÒÅÐÏÒÔÅÄȟ ÉÎ ÔÈÅÉÒ ×ÏÒÄÓȟ ȰÒÅÍÁÒËÁÂÌÅ ÒÅÓÕÌÔÓȱ ÉÎ ÓÔÕÄÅÎÔÓȭ ÌÅÁÒÎÉÎÇ ÁÎÄ ÉÄÅÎÔÉÆÙÉÎÇ ÃÏÎÔÅØÔ 
patterns. Among the targeted students, the method produced clearer understanding of basic 
sentence structure, subject/verb identification, and the ability to create more varied sentences in 
writing.  
 
A smaller but still significant percentage began to apply theExact Word to their reading 
comprehension. In one 7th ÇÒÁÄÅ ÔÅÁÃÈÅÒȭÓ ÃÌÁÓÓȟ ÆÏÒ ÅØÁÍÐÌÅȟ ÉÎ ÏÎÅ ÇÒÁÄÉÎÇ ÐÅÒÉÏÄȟ ψφ ÏÆ ωπ 
ÓÔÕÄÅÎÔÓ ÐÅÒÆÏÒÍÅÄ ÁÔ ÔÈÅ ÇÒÁÄÅ ÏÆ " ÏÒ ÁÂÏÖÅȠ ρȾσ ÏÆ ȰÓÐÅÃÉÁÌ ÎÅÅÄÓȱ ÓÔÕÄÅÎÔÓ ÍÏÖÅÄ ÕÐ ρ-3 
ÒÅÁÄÉÎÇ ÌÅÖÅÌÓȠ ÉÎ ÃÌÁÓÓÒÏÏÍ ÔÅÓÔÉÎÇȟ ÆÏÒ ÁÎÏÔÈÅÒ ÅØÁÍÐÌÅȟ  ȰÓÐÅÃÉÁÌ ÎÅÅÄÓȱ ÓÔÕÄÅÎÔÓ ÓÃÏÒÅÄ ÏÎÌÙ 
ÓÌÉÇÈÔÌÙ ÂÅÌÏ× ÔÈÅ ȰÈÏÎÏÒÓȱ ÓÔÕÄÅÎÔÓɂboth at a high level.  
 
!Ó ÃÉÔÅÄ ÅÁÒÌÉÅÒ ÉÎ ÔÈÉÓ ÄÏÃÕÍÅÎÔȟ ÉÎ ÏÎÅ ÔÅÁÃÈÅÒȭÓ ÔÈÒÅÅ ÃÌÁÓÓÅÓȟ ÓÅÖÅÎ ÓÔÕÄÅÎÔÓ ÔÁÕÇÈÔ ×ÉÔÈ ÔheExact 
Word methods increased reading comprehension at least one grade level without focusing the 
method specifically on reading.  In a parallel class without theExact Word methodology, no other 
students improved reading levels comparably.   
 
Teachers cited strong connections between theExact Word paradigm and the state Core Curriculum 
with its emphasis on inquiry, 6 Traits + 1, critical thinking, reading comprehension, and applying 
that knowledge to school-wide literacy goals. Teachers expressed confidence that, as they continue 
ÔÏ ÍÏÎÉÔÏÒ ÔÈÅÉÒ ÐÒÏÇÒÅÓÓ ÁÎÄ ÍÅÁÓÕÒÅ ÔÈÅÉÒ ÒÅÓÕÌÔÓȟ ÔÈÅÙ ȰÁÒÅ ÔÒÁÎÓÆÏÒÍÉÎÇ ÔÈÅ ÔÅÁÃÈÉÎÇ ÏÆ %ÎÇÌÉÓÈ 
ÁÓ ×Å ÈÁÖÅ ËÎÏ×Î ÉÔȢȱ 
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PROJECT TWO 

INDEPENDENT SCHOOL: 2ND GRADE CLASS 

4ÅÁÃÈÅÒȭÓ 'ÏÁÌÓȟ ÔÏ ÉÎÖÅÓÔÉÇÁÔÅ ×ÈÅÔÈÅÒȡ 
 

¶ Second-graders would understand, see, learn, and use context patterns. 
¶ Second-graders would connect thought to writing in learning language. 

 
0ÒÉÎÃÉÐÁÌȭÓ 'ÏÁÌÓȡ   
 

4ÈÅ ÓÃÈÏÏÌȭÓ principal identified one primary goal:  
¶ Increase student excitement for writing.  

 
theExact 7ÏÒÄȭs Goals:          

¶ Compare student thinking styles to their writing; 
¶ Give students tools to match their thinking to their wording and style; 
¶ Increase skill levels to enable broader choices for expressing complex thought 

beyond the simple sentence; 
¶ Increase ÓÔÕÄÅÎÔÓȭ ÁÂÉÌÉÔÉÅÓ ÔÏ ÅØÔÅÎÄ ÔÈÅÉÒ ÔÈÏÕÇÈÔȟ ÄÅÖÅÌÏÐ ÁÎ ÉÄÅÁȟ ÆÉÎÄ ÓÏÍÅÔÈÉÎÇ 
ÎÅ×ȾÍÏÒÅ ÔÏ ÓÁÙ ×ÈÅÎ ÔÈÅÙ ÔÈÉÎË ÔÈÅÙȭÒÅ ÄÏÎÅ ÏÒ have said it all; 

¶ Give students the tools to connect one idea to the next. 
 
Results 
 
¶ The length of writing increased, from an initi al 1-2 sentences per child to 1-3 pages.  
¶ The children in the class identified as having special needs (a learning disability and autism) 

wrote sophisticated stories using the four context patterns as tools; one of these children began 
writing at home and in school in unexpected quantity and quality. 

¶ In the initial writing sample totaling 80 sentences for all students, 79 sentences began with an 
independent clause.  The final drafts of the writing workshop project involved many times that 
number of sentences, and much more diversity of sentence patterning and the corresponding 
complexity of thought. 

¶ In the majority of sentences starting with independent clauses, students used the full range of 
patterns to add to and deepen their ideas.  They developed writing that created intricate settings, 
involving the senses and inviting emotional responses.  Their final paragraphs display texture 
that allows for a depth of interpretation, adding detail not only by the addition of a single 
adjective or adverb but through the complex blending and nesting, or overlapping, of context 
patterns.  

¶ 2ÅÖÉÓÉÎÇ Á ÓÅÎÔÅÎÃÅ ÓÕÃÈ ÁÓ Ȱ)Ô ÉÓ ÆÕÎ ÔÏ ÂÅ Á ÄÒÁÇÏÎͼ ÔÏ Ȱ"ÅÉÎÇ Á ÄÒÁÇÏÎ ÃÏÕÌÄ ÃÈÁÎÇÅ ÍÙ ÌÉÆÅȟ ÔÈÅ 
students immersed themselves linguistically and imaginatively in a process, and then brought 
themselves to consider the effects of that process.  Significance:   the articulated thought 
processes of seven and eight-year-olds.  

¶ 4ÈÅ ÓÔÕÄÅÎÔÓȭ ÆÉÎÁÌ ÄÒÁÆÔÓ ÏÆÔÅÎ ÃÏÎÔÁÉÎÅÄ ÌÉÔÅÒÁÒÙ ÑÕÁÌÉÔÉÅÓɂnarrative circularity; rhythm 
through the repetition of patterns; lines of reasoning traceable through distinct patterns; tone 
and feeling occurring in particular patterns.  

¶ 63% of the children at the start of the project could identify their own thinking and speaking 
patterns when shown them, meaning that ÔÈÅÙ ÈÁÖÅ ÁÎ ÉÎÔÕÉÔÉÖÅ ÓÅÎÓÅ ÏÆ ÔÈÅÉÒ Ï×Î ȰÖÏÉÃÅȱɂ
ÔÈÅÉÒ Ȱ4ÈÏÕÇÈÔ0ÒÉÎÔȢȱ  4ÈÅÉÒ ÉÎÉÔÉÁÌ ×ÒÉÔÉÎÇ ÓÁÍÐÌÅÓ ÄÉÄ ÎÏÔ ÁÔ ÁÌÌ ÒÅÆÌÅÃÔ ÔÈÉÓ ÑÕÁÌÉÔÙ ÏÆ ÖÏÉÃÅȢ  
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However, given both language tools and the freedom to imagine and create a story or poem, their 
individual ThoughtPrints did emerge as voice on the page, matching their ThoughtPrint 
ÁÓÓÅÓÓÍÅÎÔ ÔÏ ÉÎÉÔÉÁÌ ÐÅÒÃÅÐÔÉÏÎ ÏÆ ÔÈÅÉÒ ȰÖÏÉÃÅȢȱ   4ÈÅ ×ÒÉÔÉÎÇ ×ÁÓ ÄÉÖÅÒÓÅ ÉÎ ÓÔÙÌÅ ÁÎÄ ÓÔÒÕÃÔÕÒÅȟ 
as well as in idea and meaning. 

SECOND-'2!$% 4%!#(%2ȭ3 !33%SSMENT 

Current recommendations in the Language Arts field for grades K-3 include teaching beginnings 
and ends of sentences, elaboration of a basic sentence with descriptive information, and word 
endings.  However, writing well beyond the current recommendations, second graders do use the 
full complexity of intuitive  English structure in their speech and can use it in their writing.  
 
)Î ÔÈÉÓ ÓÔÕÄÙȟ ÉÎ ÅÖÅÒÙ ÃÁÓÅȟ ÔÈÅ ÏÕÔÃÏÍÅ ÉÎ ÓÔÕÄÅÎÔÓȭ ×ÒÉÔÉÎÇȟ ÁÎÄ ÓÔÕÄÅÎÔÓȭ ÓÅÎÓÅ ÏÆ ÔÈÅÉÒ ÔÈÉÎËÉÎÇ 
with the theExact Word methodology, differed from the conventionally accepted initial approaches 
of Language Arts teachingɂworking with simple sentences and word orientation. 
 
This study raises questions about whether classroom instruction hinders students by explicitly or 
implicitly encouraging tÈÅ ÔÒÁÄÉÔÉÏÎÁÌ ÉÄÅÁ ÏÆ ÔÈÅ ȰÂÁÓÉÃȱ ÓÅÎÔÅÎÃÅɂthe independent clause or 
simple sentenceɂas the way to start learning writing.  The combination of ThoughtPrint 
ÁÓÓÅÓÓÍÅÎÔÓ ×ÉÔÈ ÔÈÅ ÆÉÎÁÌ ÄÒÁÆÔÓ ÏÆ ÔÈÅÉÒ ×ÒÉÔÉÎÇ ÉÎ ÔÈÉÓ ÓÔÕÄÙ ÓÕÇÇÅÓÔ ÔÈÁÔȟ ÅÁÒÌÙ ÏÎ ÉÎ Á ÃÈÉÌÄȭs 
education, we can begin identifying the language patterns through which a child prefers to filter 
information and processes and expresses thought.  If we retain only one pattern as the predominate 
one for instruction and writing, i.e., the simple sentence, and that pattern does not match a given 
ÃÈÉÌÄȭÓ ÐÒÅÆÅÒÅÎÃÅȟ ×Å ÒÉÓË ÃÏÎÖÅÙÉÎÇ ÔÈÅ ÍÅÓÓÁÇÅ ÔÈÁÔ ÔÈÅ ÃÈÉÌÄ ÃÁÎÎÏÔ ÔÈÉÎË ÏÒ ×ÒÉÔÅȟ ÏÒ ÃÁÎÎÏÔ ÄÏ 
it right .   
 
Modeling diversity of language thought and expression, and showing that it is natural and valuable, 
does not take long periods of time nor need to involve lengthy instruction.  Helping students learn 
tools to write in their own voices with linguistic and mental complexity happened both quickly and 
with good affect upon both the quality of their writing and the motivation and enthusiasm they 
gained for writing. 

PERSONAL ENGAGEMENT AND MOTIVATION 

For the students, complexity, curiosity about learning, originality, excitement, and intellectual risk 
took the place of writing perfunctorily to complete assignments. Personal expressions of 
enthusiasm and eagerness during class time, numerous reports from parents of children writing 
poems and stories at home, reports from the teacher of students writing for twenty minute periods 
×ÉÔÈÏÕÔ ÁÓËÉÎÇ Ȱ#ÁÎ ) ÂÅ ÄÏÎÅȩȱ ÏÒ Ȱ(ÁÖÅ ) ×ÒÉÔÔÅÎ ÅÎÏÕÇÈȩȱ ÁÌÌ ×ÅÒÅ ÄÏÃÕÍÅÎÔÅÄȢ  
 
The teachers did not administer the pre/post self-assessment.  For future projects with the second 
grade, we recommend that the school and teacher plan sufficient time with the children to ask the 
pre/post questions aloud in terms meaningful to the children.  theExact Word will provide a 
suitable model.   
 
)Æ ÙÏÕ ×ÏÕÌÄ ÌÉËÅ ÔÏ ÓÅÅ ÓÁÍÐÌÅÓ ÏÆ ÔÈÅ ÃÈÉÌÄÒÅÎȭÓ ×ÒÉÔÉÎÇ ÂÅÙÏÎÄ ÔÈÅÓÅ ÆÏÕÒȟ ×Å ×ÉÌÌ ÂÅ ÈÁÐÐÙ ÔÏ 
forward a copy. 
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SECOND-GRADE WRITING SAMPLES 

&ÏÒ ÔÈÅ Ȱ/ÒÉÇÉÎÁÌȱ ÓÁÍÐÌÅÓ ×ÒÉÔÔÅÎ ÂÅÆÏÒÅ ÔÈÅ%ØÁÃÔ Word training, the regular classroom teacher 
used a visual prompt:  a picture of children in a park.  theExact WordȭÓ ÔÅÁÃÈÅÒ ÕÓÅÄ ÖÅÒÂÁÌ ÐÒÏÍÐÔÓȟ 
including 3ÈÅÌ 3ÉÌÖÅÒÓÔÅÉÎȭÓ ÐÏÅÍ Ȱ4ÈÅ 7ÈÁÔ )ÆÓȟȱ ÁÎÄ ÔÈÅÎ 7ÉÌÌÉÁÍ 3ÔÅÉÇȭÓ Sylvester and the Magic 
Pebble. 
 
The four samples included here include those from two girls and two boys;  one of the four children 
is a functioning autistic child, and one of them is dyslexic.  All their parents endorsed theExact 
WordȭÓ ÓÈÏ×ÃÁÓÉÎÇ ÏÆ ÔÈÅÉÒ ÃÈÉÌÄÒÅÎȭÓ ×ÒÉÔÉÎÇ ÓÁÙÉÎÇ ÔÈÅÙ ÆÅÌÔ ÈÏÎÏÒÅÄ ÁÎÄ ÅØÃÉÔÅÄ ÔÏ ÂÅ ÁÓËÅÄȢ   
 
Writing Sample #1  -  Rebecca 

      

 

 

Writing Sample #2 ï Eoghan 
 

  










